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Abstract: The study aims to determine the level of teacher’s management stress and its coping mechanism. The study was conducted
at Canelar Integrated School, school year 2023-2024. The respondents of the study are the 50 school teachers. This study utilized
the descriptive correlational quantitative research design. The findings revealed that it disagrees with the common perception of
teacher workload allocation causing high stress, but agrees that performance evaluations can cause high stress for teachers. This
indicates the rate of teachers’ performance as very satisfactory on average. There is no significant evidence to suggest a strong
association between the level of teacher management stress and performance. This recommends to implement a system for gathering
feedback from teachers on workload.

Index Terms — teachers’ management stress, coping strategies, teachers’ performance, performance evaluation,

l. INTRODUCTION

Teacher management stress refers to the multifaceted pressures experienced by teachers as they navigate the various demands of
their profession. This stress encompasses challenges related to classroom management, student behavior, workload, time
management, administrative responsibilities, and overall teaching duties. Mazo (2015) emphasizes that stress affects people
regardless of their age, gender, or occupation. For teachers, specific stressors include social factors, major life events, and daily
pressures (Hillert et al., 2004; Rothland, 2013).

A primary source of stress for teachers is classroom management. Creating a conducive learning environment while managing
diverse student behaviors is demanding. Teachers must establish rules, address disciplinary issues, and ensure student engagement,
which can be emotionally and mentally taxing, especially with challenging students.

Workload is another significant stressor. Beyond delivering lessons, teachers prepare lesson plans, grade assignments, provide
feedback, and develop individualized education plans for students with special needs. They also participate in extracurricular
activities, parent-teacher meetings, and administrative duties. The pressure to meet these requirements while maintaining effective
teaching practices is substantial.

Addressing teacher management stress requires schools to prioritize teacher well-being. Providing professional development on
stress management, time management, and classroom management strategies is crucial. Supportive school cultures that encourage
sharing challenges and accessing resources are essential. Reducing administrative burdens through support staff, technology, and
reasonable workload expectations can also alleviate stress. Effective stress management is vital for teacher well-being and the quality
of education they provide.

1.1 Statement of the Problem
The study aims to determine the level of teacher’s management stress and its effect to their performance.
1.What is the level of teacher's management stress in terms of:
1.1 Workload Allocation
1.2 Performance Evaluation
2.What is the teacher's performance?
3.What are the teacher's coping strategies to mitigate teacher management stress?
4.1s there a significant relationship in the extent of teacher's management stress and performance?
5.Is there a significant difference in the extent of teacher's management stress when grouped according to:
5.1 age
5.2 length of service
5.3 number of trainings received relevant to stress management
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1.2 Scope and Delimitation of the Study

This study focuses on the management stress and coping strategies of teachers at Canelar Integrated School, using a randomly
selected sample of 50 participants. It aims to provide a comprehensive understanding of teacher stress by examining various stressors
related to management roles, workload allocation, performance evaluation, and coping strategies. The goal is to capture diverse
contexts and insights into teacher stress and its management.

Il. RESEARCH METHODOLOGY

2.1 Research Design

This study employed a descriptive correlational quantitative research design to examine the impact of teachers' management stress
on their performance and coping strategies. By collecting numerical data through surveys or questionnaires from a representative
sample of teachers at Canelar Integrated School, the study assessed their stress levels and the frequency of various coping strategies.
Descriptive statistics summarized the stress levels and coping strategies, while correlation analysis, such as Pearson's correlation
coefficient, quantified the relationship between these variables.

2.2 Population and Respondents of the Study
The study targeted a non-central school led by an elementary school principal 11l. The respondents included 28 elementary
teachers and 22 junior high school teachers.

2.3 Sampling Design

Convenience sampling was employed since the respondents of the study were the elementary and high school teachers of the non-
central integrated school. This study will employ total enumeration of respondents available in the school.

The study targeted a non-central school led by an elementary school principal I11. The school comprises 51 elementary teachers
and 22 junior high school teachers, totaling 73 teachers. The respondents included 28 elementary teachers and 22 junior high school
teachers.

2.4 Research Instrument

The researcher made instrument crafted was a self-structured in line with the problem to measure the level of teachers’
management stress and coping strategies in terms of the workload allocation and performance evaluation. The said questionnaire or
checklist consists of three parts. Part | solicited personal information about the respondents, such as name (optional), age, gender,
length of service and number of trainings receives in relation to stress and coping mechanism. Part 11 is the checklist on the survey
instrument of the on level of teachers’ management stress in terms of workload allocation and performance evaluation. While the
Part 111 is the checklist on the survey instrument of the coping mechanism. Another instrument used in the conduct of this study is
the Individual Performance Commitment Review Form IPCRF which is a standardized teachers’ evaluation tool on measuring their
job performance as a teacher.

2.5 Data Gathering Procedure

To gather data from the target schools, the researcher first obtained permission from the school division superintendent of
Zamboanga City division through the Research Planning Office. With the endorsement from the school division office, the researcher
then sent a permission letter to the head of the target school to conduct data gathering. Additionally, the researcher prepared and
reproduced the required number of questionnaires for the respondents. To assess teachers' performance, the researchers requested
records of teachers' performance ratings from the principal's office. These ratings, documented on the Individual Performance
Commitment and Review Form (IPCRF), are completed by teachers themselves and reviewed by master teachers and the school
principal for approval.

I11. RESULTS AND DISCUSSION
This chapter presents the analysis and interpretation of data obtained among respondents in Canelar Integrated School, of
Zamboanga City Schools Division, School Year 2023-2024.

Problem Number 1: What is the level of teacher’s management stress in terms of workload allocation?

Table 1: Level of Teacher’s Management Stress In terms of Workload Allocation

Workload Allocation Mean Verbal Interpretation
Description
1. Uneven distribution of workload 2.50 Disagree Low
2.  Workload distribution is based on specialization 2.48 Disagree Low
3. Teachers-administrators collaboration of workload 2.50 Disagree Low
distribution
4. Adequate support for teachers. 2.52 Agree High
5. Regular assessment for the workload allocation. 2.50 Disagree Low
6. Ensures teachers not over-burdened 2.54 Agree High
7. Provides feedback for workload allocation. 2.38 Disagree Low
8. Addresses workload allocation issues 2.40 Disagree Low
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9. Identifies areas for opportunities for workload 2.40 Disagree Low
distribution
10. Assesses overall performance. 2.60 Agree High
Overall Mean 2.48 Disagree Low
Legend 1.0-1.75-Very low 1.76-2.50-Low 2.51-3.25-High 3.26-4.0-Very High

Table 1 shows the level of teachers’ management stress regarding workload allocation. The respondents rated the overall
performance assessment with a mean of 2.60, interpreted as high, meaning they generally agree that the system assesses overall
performance. This aligns with Jomuad et al. (2021), who found that teachers experience significant workload and burnout due to
multiple roles. Similarly, respondents rated the statement "ensures teachers are not over-burdened" with a mean of 2.54, also high,
indicating agreement that their workload is managed to prevent excessive burden. However, the statement "provides feedback for
workload allocation™ received a mean of 2.38, interpreted as low, meaning respondents disagreed that feedback is provided. This
suggests a lack of feedback in workload allocation. Overall, the mean rating was 2.48, interpreted as low, indicating a low level of
teachers' management stress in terms of workload allocation.

Problem Number 2: What is the level of teacher’s management stress in terms of performance evaluation?

Table 2: Level of Teacher’s Management Stress In terms of Performance Evaluation

Performance Evaluation Mean Verbal Interpretation
Description

1. Assesses various aspects of works. 2.74 Agree High
2. Fear of negative feedback. 2.44 Disagree Low
3. Pressures meets specific performance. 2.46 Disagree Low
4. Unclear evaluation criteria. 2.44 Disagree Low
5. Inconsistent feedback. 2.54 Agree High
6. Frequency performance evaluation. 2.62 Agree High
7. Accuracy of the performance evaluation. 2.70 Agree High
8. Performance feedback evaluation 2.62 Agree High
9. Tedious performance evaluation process. 2.50 Agree High
10. Performance evaluation not transparent. 2.74 Agree High

Overall Mean 2.58 Agree High

Table 2 shows the level of teachers' management stress regarding performance evaluation. Respondents rated various aspects of
work and found the performance evaluation process non-transparent, with a mean value of 2.74, interpreted as high, indicating
significant stress related to performance evaluations. Teachers put in full effort to meet job demands and are among the populations
with the highest everyday stress levels (Ansley et al., 2018).

Conversely, the fear of receiving negative feedback was rated 2.44, interpreted as low, meaning teachers are generally open to
constructive criticism, which promotes professional growth. This positive aspect contrasts with overly critical evaluation processes
that can make teachers defensive.

Unclear evaluation criteria also received a mean of 2.44, interpreted as low, indicating teachers generally find the criteria clear,
essential for a fair and transparent process. Overall, the mean score of 2.58 indicates a high level of agreement, suggesting teachers
experience significant management stress related to performance evaluation.

Table 3. Summary Table on the Level of Teacher’s Management Stress

Variables Mean Verbal Interpretation
Description
1. Workload Allocation 2.48 Disagree Low
2. Performance Evaluation 2.58 Agree High
Grand Mean 2.53 Agree High

Summary Table 3 presents two key variables related to teachers' management stress: Workload Allocation and Performance
Evaluation. For workload allocation, the mean score is 2.48, interpreted as "Low" with a verbal description of "Disagree.” This
indicates that teachers generally do not perceive their workload allocation as a significant source of stress.

However, the performance evaluation variable has a mean score of 2.58, interpreted as "High™ with a verbal description of
"Agree." This shows that teachers find the performance evaluation process to be a significant source of stress. Factors such as
assessment consistency, feedback frequency, evaluation accuracy, and transparency contribute to this stress.

The grand mean score of 2.53, interpreted as "High" with a verbal description of "Agree," implies that overall, teachers
experience a high level of management stress. Comprehensive assessment systems, while necessary, can be costly and time-
consuming, adding to the stress for both teachers and assessors (Avalos & Assael, 2006; Heneman et al., 2006).
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Problem Number 3: What is the teacher’s performance?

Table 4. Teachers’ Performance
Indicator Mean Verbal Description
Teacher’s IPCRF 4.02 Very satisfactory

Table 4 shows a positive assessment of teachers' performance, with a "Very satisfactory" rating on the Individual Performance
Commitment and Review Form (IPCRF) and a mean score of 4.02. The IPCRF is a comprehensive evaluation tool that assesses the
overall performance and effectiveness of teachers. This rating indicates that the teacher is excelling in their role, meeting, or
exceeding expected standards and targets.

A "Very satisfactory” rating implies that the teacher has a strong command of the subject matter, uses effective teaching
strategies, and creates a positive and engaging learning environment. It also shows that the teacher demonstrates high
professionalism, dedication, and commitment.

The IPCRF evaluates five key result areas (KRASs): Teaching Learning Process, Student Outcomes, Community Involvement,
Professional Growth and Development, and Class Management. Teachers rate their performance on a scale of 1 to 5, with 5 being
"Outstanding" and 1 being "Poor," based on objectives set at the beginning of the evaluation period.

Problem Number 4: What are the teacher’s coping strategies to mitigate teacher management stress?

Table 5: Level of Teacher’s Coping Strategies to Mitigate Management Stress in Terms of Workload Allocation

Workload Allocation Mean Verbal Interpretation
Description

1. Promotes effective time management. 3.22 Agree High
2. Manages workload allocation. 3.12 Agree High
3. Manages demands of the workload 3.06 Agree High
4. Provides goal setting. 3.14 Agree High
5. Strengthens collaboration and teamwork. 3.24 Agree High
6. Establishes boundaries. 3.06 Agree High
7. Utilizes technology. 3.10 Agree High
8. Adopts self-care practices. 3.12 Agree High
9. Seeks supports from peers. 3.26 Strongly Agree Very high
10. Adopts work life balance 3.24 Agree High

Overall Mean 3.16 Agree High

Table 5 provides insights into teachers' coping strategies to manage management stress, particularly regarding workload
allocation. Seeking support from peers received a high mean score of 3.26, interpreted as "Very high" with a verbal description of
"Strongly agree." This indicates that teachers highly rely on their peers for support and guidance to handle workload challenges,
recognizing the value of collaboration and mutual support in navigating their workload issues. This collaborative approach is
common in the Philippine educational setting, where teachers often share professional and personal problems with colleagues to
seek advice and encouragement. Research suggests that peer support can reduce stress levels among employees, highlighting the
importance of supportive work environments. Additionally, teachers manage workload demands and establish boundaries as coping
strategies, both scoring high with mean scores of 3.06. Overall, the mean score of 3.16, interpreted as "Agree," this implies that
teachers' coping strategies to manage management stress related to workload allocation are high. Managing workload effectively is
crucial for stress management, emphasizing the significance of organizational support in mitigating stress and promoting employee
well-being (Leka et al., 2005).

Table 6: Level of Teacher’s Coping Strategies to Mitigate Management Stress in Terms of Performance Evaluation

Performance Evaluation Mean Verbal Interpretation
Description
1. Prioritize self-practices. 3.14 Agree High
2. Professional growth and development 3.18 Agree High
3. Seeks feedback from peers. 3.20 Agree High
4. Engages on professional development. 3.22 Agree High
5. Prepares for performance evaluation. 3.24 Agree High
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6. Develops portfolios of accomplishments. 3.20 Agree High

7. Cultivates positive relation with evaluation. 3.24 Agree High

8. Sets realistic expectation. 3.20 Agree High

9. Engages in stress reduction techniques. 3.18 Agree High

10. Emphasize the value of collaboration and teamwork. 3.30 Strongly Agree Very High
Overall Mean 3.21 Agree High

Table 6 shows that teachers use various coping strategies to manage stress related to performance evaluation. The data indicates
that teachers highly value collaboration and teamwork, with a mean score of 3.30, meaning they strongly believe in the effectiveness
of working together to reduce stress. Teachers also agree on the importance of preparing for evaluations and maintaining positive
relationships with evaluators, each with a mean score of 3.24. Additionally, teachers prioritize self-care practices, as reflected in a
mean score of 3.14. This highlights that self-care is seen as essential for managing stress, fostering resilience, and creating a
supportive learning environment. Overall, teachers employ collaboration, preparation, positive relationships, and self-care to
effectively handle stress related to performance evaluations.

Mentorship programs, where experienced teachers support novice teachers, have been shown to reduce stress and improve job
satisfaction. Peer support fosters a sense of community and shared responsibility, making the demands of performance evaluations
more manageable (Ingersoll & Strong, 2011).

Table 7: Summary Table on the Level Teacher’s Coping Strategies to Mitigate Management Stress

Variables Mean Verbal Interpretation
Description
1. Workload Allocation 3.16 Agree High
2. Performance Evaluation 3.21 Agree High
Grand Mean 3.19 Agree High

Table 7 shows that teachers use effective coping strategies to manage management stress. The mean score for workload
allocation is 3.16, indicating strong agreement that teachers handle their workload well by managing time, organizing tasks, and
maintaining work-life balance. For performance evaluation, the mean score is 3.21, which means that high agreement that teachers
manage related stress through self-care, professional development, and positive relationships with evaluators. Overall, teachers
exhibit a proactive approach to managing stress effectively in both areas.

Effective time management is frequently highlighted as a crucial coping strategy. Teachers who prioritize tasks, set realistic
goals, and allocate time efficiently are better able to handle the demands of their workload (Evers, Tomic, & Brouwers, 2004).
Organizational skills, such as planning lessons in advance and keeping an organized workspace, help teachers manage their
workload more effectively. This reduces the feeling of being overwhelmed and helps in maintaining control over their
responsibilities (Briner & Dewberry, 2007).

Problem Number 5: Is there a significant relationship in the extent of teacher's management stress and performance?

Table 8: Significant Relationship in The Extent of Teacher's Management Stress and Performance

Variable Variable R-Value P-Value Decision Interpretation
X Y
Teacher’s Management Performance 159 271 Accept Not significant
Stress

Table 8 reveals that there is no significant relationship between teachers' management stress and their performance, as indicated
by the obtained p-value of .271, which exceeds the significance level of 0.05. Therefore, the null hypothesis is accepted. This implies
that despite experiencing high levels of management stress, teachers are still able to perform their duties effectively. In other words,
the stress teachers face in their daily work at school does not significantly impact their performance.

Research highlights that teachers often develop resilience and effective coping strategies to manage stress, which helps maintain
their performance levels (Gu & Day, 2007). Factors such as professional support, personal coping strategies, and intrinsic motivation
play a crucial role in enabling teachers to perform well despite stress (Howard & Johnson, 2004).

Problem Number 6: Is there a significant difference in the level of teacher's management stress when grouped according to
age, length of service and number of trainings received?

Table 9: Significant Difference in The Level of Teacher's Management Stress When Grouped According to Age

Variable Age Mean f-value p-value Interpretation
Workload 21-30 2.51 0.087 967 No significant
Allocation 31-40 2.45

41-50 2.44
51 and above 2.56

Performance 21-30 2.39 .898 450 No significant
Evaluation 31-40 2.51
41-50 2.66
51 and above 2.63
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Table 9 displays data regarding the difference in teachers' management stress levels based on age groups. For workload
allocation, the f-value is 0.087, and the p-value is 0.967, indicating no significant difference in stress levels across age groups.
Similarly, for performance evaluation, the f-value is 0.898, and the p-value is 0.450, again showing no significant difference in
stress levels across age groups. This implies that regardless of age, teachers experience similar levels of stress related to workload
allocation and performance evaluation.

The findings imply that age is not a significant factor in influencing teachers' stress levels related to workload allocation and
performance evaluation. This aligns with some research suggesting that stressors in teaching are pervasive and affect individuals
similarly regardless of age (Montgomery & Rupp, 2005). It highlights the need for stress management interventions to focus on the
nature of the stressors rather than demographic factors.

Table 10: Significant Difference in The Level of Teacher's Management Stress When Grouped According to Length of
Service

Variable Length of service Mean f-value p-value Interpretation
Workload 1-5 years 2.52 0.146 932 No significant
Allocation 6-10 years 2.38

11-15 years 2.57
16 years and above 245

Performance 1-5 years 2.39 926 436 No significant
Evaluation 6-10 years 2.52
11-15 years 2.51
16 years and above 2.66

Table 10 presents data on the difference in teachers' management stress levels based on their length of service. For workload
allocation, the f-value is 0.146, and the p-value is 0.932, indicating no significant difference in stress levels across different lengths
of service. This means that, a weak relationship between length of service and stress levels, with the observed difference likely due
to chance rather than a true association. Similarly, for performance evaluation, the f-value is 0.926, and the p-value is 0.436, again
indicating no significant difference in stress levels across different lengths of service.

The relationship between length of service and stress levels among teachers has been the subject of various studies with mixed
results. Some studies suggest that veteran teachers, with more years of experience, tend to develop coping strategies that help them
manage stress better than their less experienced counterparts (Day & Gu, 2009). Conversely, other studies indicate that prolonged
exposure to job stressors without adequate support can lead to increased stress levels over time, even for experienced teachers
(MccCarthy et al., 2016).

Table 11: Significant Difference in The Level of Teacher's Management Stress When Grouped According to Number of
Trainings Received

Variable Number of Trainings Mean f-value p-value Interpretation
Received

Workload 1-5 2.47 2.55 .088 No significant
Allocation 6-10 2.26
11 and above 3.30

Performance 1-5 years 2.53 1.54 224 No significant
Evaluation 6-10 years 2.41
11 and above 3.1

The table 11 shows that the number of trainings received by teachers does not significantly affect their management stress levels.
For workload allocation, the F-value is 2.55 and the P-value is 0.088, indicating no significant difference. Similarly, for performance
evaluation, the F-value is 1.54 and the P-value is 0.224, also indicating no significant difference.

Previous studies have shown mixed results regarding the impact of training on workload management. Some research suggests
that training can help teachers develop better time management and organizational skills, potentially reducing stress (Guskey, 2002).
However, other studies indicate that while training may improve skills, it does not necessarily translate to reduced stress levels if
the workload itself remains unchanged or continues to increase (Day & Sachs, 2004)

IV. Conclusion and Recommendation

Based on the findings, the study concluded that teacher performance evaluations are a significant source of management stress,
while workload allocation is less impactful. Although the findings reflect an average, they may not capture individual variations in
teacher performance, which is influenced by factors like professional development, classroom resources, student engagement, and
teaching styles. Despite high overall stress levels, teachers employ various successful coping strategies. There is no strong
association between management stress and performance, with only a weak positive correlation. Additionally, teacher management
stress is not significantly linked to age, length of service, or the amount of stress management training received.

V. ACKNOWLEDGEMENT

The researcher would like to express her wholehearted gratitude and appreciation to the persons sent by God who helped her in
the completion of this study without any hesitation. First and foremost, to the Almighty God, the omnipotent, who always give her
the strength, knowledge, and courage to do the task that are entrusted to her. To the research and statistics professors, for their
constant support by sharing her knowledge, expertise and time and for patiently understanding, encouraging, and helping the

JETIR2406070 | Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org | ab74


http://www.jetir.org/

© 2024 JETIR June 2024, Volume 11, Issue 6 www .jetir.org (ISSN-2349-5162)

researcher prepare for this research study. Thank you for imparting their expertise in statistics and being so patient in guiding the
researcher along the way specially in crafting the research instrument which is very vital in the process of data gathering. This
research is a testament to the love, care, support, and understanding of these remarkable people

REFERENCES

[1] Admiraal, K. & Wubbels, A., (2014), Effects of student teachers coping behavior. BritishJournal of Educatioal Psychology.

[2] Akhlag M., Amjad,M. K. Mehmood, Seed-ul-Hassan and Malik, An evaluation of the effects of stress on the job
performance of secondary school teachers, Journal of Law and Psychology, 1(1) (2010), 43-54.

[3] Ali, B. M. (2017). Analyzing Stress Management Among Higher Secondary School Students Of Aurangabad City,
to Gender. Baig, Muntajeeb (2017). “Analysing Stress Management Among Higher Secondary with Respect
School Students Of  Aurangabad City, With Respect To Gender.

[4] Arifin HM (2015). The Influence of Competence, Mativation, and Organisational Culture to High School Teacher
Job Satisfaction and Performance. International Education Studies, 8(1):38-45.

[5] Arvidsson I, Leo U, Larsson A, Hakansson C, Persson R, Bjork J (2019). Burnout among school teachers:
Quantitative and qualitative results from a follow-up study insouthern Sweden. BMC Public Health, 19. Retrieved
on January 7,

[6] Auerbach, S. M., & Gramling, S. E. (1998). Stress management: Psychological foundations. Prentice Hall.

[7] Avalos-Bevan B. (2018). Teacher evaluation in Chile: Highlights and complexities in 13 years of experience.
Teachers and Teaching, 24(3), 297-311. Avalos, B. and Assael, J. (2006) “Moving from resistance to agreement:
The case of the Chilean teacher performance evaluation”, International Journal of Educational Research, Vol. 45,
No. 4-5, pp 254-266.

[8] Awadh, 1., Gichinga, M. L., Ahmed, and A. H. “Effect of workplace stress on employee performance in the county
governments in Kenya: A case study of Kilifi County Government,” International Journal of Scientific and Research
Publication, vol. 5, no. 10, pp. 1-8, 2015.

[9] Bakker and Bal, A. B. Weekly work engagement and performance: A study among starting teachers, Journal of
Occupational and Organizational Psychology, 83(1) (2010), 189-206.

[10] Bakker, A. B., Demerouti, E., and Verbeke, Using the job demands-resources model to predict burnout and

performance, Human Resource Management, 43(1) (2004), 83-104.

[11] Bakingkito, P. R. G., Tutaan, M. J. L., Atanacio, P. F., Dauis, D. V. S., Malang, B. P., & Vigonte, F. G. (2023).
Seaborne Patrollers Perfor-mance Evaluation: A Framework for A Proposed Development Plan.
International Journal of Multidisciplinary: Ap-plied Business and Education Re-search,4(2), 366-377.

[12] Baluyos, E, G. Rivera, H. and. (2019) Teachers’ job satisfaction and work performance. Open Journal of Social
Sciences, 7, 206-221. doi: 10.4236/jss.2019.78015.

[13] Baqutayan, S. M. S. (2015). Stress and coping mechanisms: a historical overview. Mediterranean Journal of
Social Sciences, 6(2 S1), 479-479.

[14] Bini M., Masserini L. (2016). Students’ satisfaction and teaching efficiency of university offer. Social Indicators
Research, 129(2), 847-862.

[15] Binti Ibrahim, F. A. (2021). Resource elements in the construct of special education teacher workload in Malaysia.
Turkish Journal of Computer and Mathematics Education (TURCOMAT), 12(11), 5289-5293.

[16] Blane, P., 2021. What are the duties and responsibilities of a teacher?, Care business

associate training, The heart of care education, Date Retrieved: December 10, 2022, https://cbassociatetraining.co.uk/what-are-the-
duties-and-responsibilities-of-a-teacher/.

[17] Brackett, M. Palomera, A. R., Mojsa-Kaja, J. M., Reyes, R. and Salovey, P., Emotion-regulation ability, burnout
and job satisfaction among British secondary-school teachers, Psychology in Schools, 47(4)

(2010), 406-417.

[18] Briner, R., & Dewberry, C. (2007). Staff wellbeing is key to school success. Worklife Support Ltd.

[19] Burger, J., Bellhduser, H., & Imhof, M. (2021). Mentoring styles and novice teachers’ well-being: The role of

basic need satisfaction. Teaching and Teacher Education,103, 103345. https://doi.org/10.1016/j.tate.2021.103345

[20] Byrd, K. M. (2017). What Coping Strategies and Support Mechanisms Have Elementary
Teachers Found Most Effective? (Doctoral dissertation, Capella University).

[21] Chirimi, D.O. (2016). The impacts of teachers’ workload allocation on teaching and learning effectiveness of
science subjects in secondary schools: The case of Hanang district, Tanzania (Masters thesis, Mzumbe University
Tanzania).
http://scholar.mzumbe.ac.tz/bitstream/handle/11192/1991/MAED_Chirimi%2cO.D_2016.pdf?sequence=1

[22] Civil Service Commission (CSC) Resolution No. 94-5824. (1994).
https://www.deped.gov.ph/wp-content/uploads/2018/10/DM_s2008_291.pdf

[23] CSC Resolution No. 91-1019. (1991).
https://www.deped.gov.ph/wpcontent/uploads/2018/10/DM_s2008 291.pdf

[24] Cushway, D. and Gatherer, A. (2003) ‘Reflecting on reflection’, Clinical Psychology. D0i:10.4324/9781315205151-11.

[25] Daley, G., & Kim, L. (2010). A Teacher Evaluation System That Works. Working Paper.

National Institute for Excellence in Teaching.

[26] Daniels, L. M. et al. (2006) ‘Student teachers’ competence and career certainty: The effects of career
anxiety and perceived control’, Social Psychology of Education. doi:10.1007/s11218-006-9000-0.

[26] Dankade, U. et al., “Analysis of job stress affecting the performance of secondary schools’ vocational technical
teachers in North East Nigeria,” Journal of Technical Education and Training, vol, 8, no. 1, pp. 43-51, 2016.

[27] David, Clarissa C., et al. “Pressures on Public SchoolTeachers and Implications on Quality. ”Philippine Institute for

JETIR2406070 Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org | ab75


http://www.jetir.org/

© 2024 JETIR June 2024, Volume 11, Issue 6 www .jetir.org (ISSN-2349-5162)

Development Studies Policy Notes, no. 2019-1, 2020.

[28] Day, C., & Gu, Q. (2009). Veteran teachers: Commitment, resilience and quality retention. Teachers and Teaching:
Theory and Practice, 15(4), 441-457.

[29] Day, C., & Sachs, J. (2004). International handbook on the continuing professional development of teachers.
McGraw-Hill Education.

[30] Derrington M. L., Campbell J. W. (2018). High-stakes teacher evaluation policy: US principals’ perspectives and
variations in practice. Teachers and Teaching, 24(3), 246—262.

[31] Dunin-Keplicz, B., & Verbrugge, R. (2011). Teamwork in multi-agent systems: A formal approach (Vol. 21):

John Wiley & Sons.

[32] Ermitanio, N. A. (2015). Work-related stress affects one‘s life, dealing with it essential. Philippine Daily
Inquirer. https://business.inquirer.net/195891/work-related-stress-affects-ones-life-dealing-with-it-essential

[33] Elstad E., Christophersen K. A. (2017). Perceptions of digital competency among student teachers:

Contributing to the development of student teachers’ instructional self-efficacy in technology-rich
classrooms. Education Sciences, 7(1), 27.

[34] Evers, W. J. G., Tomic, W., & Brouwers, A. (2004). Burnout among teachers: Students' and teachers' perceptions
compared. School Psychology International, 25(2), 131-148.

[35] Feeney, E.J. (2007) Quality feedback: The essential Ingredient for teacher success. The Clearing Hous, 8(4), 191-197.

[36] Gharib,M. N. et al “The impact of job stress on job performance: A case study on academic staff at Dhofar University,
” International Journal of Economic Research, vol. 13, no. 1, pp. 21-33, 2016.

[37] Gomez L. F., Valdés M. G. (2019). The evaluation of teacher performance in higher education. Journal of Educational
Psychology-Propositos y Representaciones, 7(2), 499-515.

[38] Gu, Q., & Day, C. (2007). Teachers resilience: A necessary condition for effectiveness. Teaching and Teacher
Education, 23(8), 1302-1316.

[39] Guskey, T. R. (2002). Professional development and teacher change. Teachers and Teaching, (3),381-391.

[40] Herman, K. C., Prewitt, S. L., Eddy, C. L., Savale, A., & Reinke, W. M. (2020). Profiles of middle school teacher
stress and coping: Concurrent and prospective correlates. Journal of School Psychology, 78, 54—

68. https://doi.org/10.1016/j.jsp.2019.11.003

[41] Heneman, H.; Milanowski, A.; Kimball, S. and Odden, A. (2006) “Standards-Based Teacher Evaluation as a
Foundation for Knowledge- and Skill-Based Pay”, Consortium for Policy Research in Education (CPRE) Policy
Briefs RB-45.

[42] Hillert, A., Schmitz, E., and Hrsg, . (2004). Psychosomatische Erkrankungen bei Lehrerinnen und Lehrern.
Stuttgart: Schattauer.

[43] Hosain, 2016 — Hosain, S. (2016). Teaching Workload and Performance: An Empirical Analysis on Some Selected
Private Universities of Bangladesh. International Journal of English and Education. 5(3): 1-11. [Electronic resource].
URL: https://www.researchgate.net/publication/ 305379956 Teaching Workload and Performance

An Empirical Analysis on Some Selected Private Universities of Bangladesh

[44] Howard, S., & Johnson, B. (2004). Resilient teachers: Resisting stress and burnout. Social Psychology of
Education, 7(4), 399-420.

[45] Ingersoll, R. M., & Strong, M. (2011). The impact of induction and mentoring programs for beginning teachers:

A critical review of the research. Review of Educational Research, 81(2), 201-233.

[46] Jendle H, Wallnds A (2017). Effects of Exercise, Social Support and Hardiness on Occupational Stress in Swedish
teachers. Retrieved on January 7, 2020 from
http://www.divaportal.org/smash/get/diva2:1120081/FULLTEXTOL.pdf

[47] Jomuad, P. D., Antiquina, L. M. M., Cericos, E. U., Bacus, J. A, Vallejo, J. H., Dionio, B. B., & Clarin, A. S.
(2021). Teachers’ workload in relation to burnout and work performance. International journal of educational
policy research and review.

[48] Jomuad, P., Antiquina, M., Cericos, E., Bacus, J., Vallejo, J., Dionio, B., Bazar, J.,Cocolan, J., Clarin, A. (2021).
Teachers’ workload in relation to burnout and work performance. International Journal of Educational Policy Research and
Review, 8(2), 48-53. https://journalissues.org/ijeprr/wp-content/uploads/sites/7/2021/04/Jomuad-et-al-.pdf

[49] Kawiana, 1., Dewi, L. K. Hartati, P. S., Setini, M., & Asih, D. Effects of Leadership andPsychological Climate
on Organizational Commitment in the Digitization Era. The Journal of Asian Finance, Economics, and Business, 8(1), 1051-
1062.

[50] Kahn, J. H., Schneider, K. T., Jenkins-Henkelman, T. M., & Moyle, L. L. (2006). Emotionalsocial support and
job burnout among high-school teachers: Is it all due to dispositional affectivity? Journal of Organizational Behavior, 27(6),
793-807.https://doi.org/10.1002/j0b.397

[51] Kitenga, B. N. (2009). Factors Contributing to Occupational Stress and Coping Mechanisms among Primary

__School Teachers in Ngong Division of Kajiado North_District. Unpublished Thesis, Kenyatta University.

[52] Kurban, C., & TOK, T. N. (2018). Assessment of the role of school principals in the performance audit system,

___ based on teacher opinions. Usak University Journal of Social Sciences, 11(1), 1-17.

[53] Leka, S., Griffiths, A., & Cox, T. (2005). Work-related stress: The risk management paradigm. In A.-S. G.

Antoniou & C. L. Cooper (Eds.), Research Companion to Organizational Health Psychology (pp. 174-187).
Edward Elgar. doi:10.4337/9781845423308.00019

[54] Magalong A. A & Torreon, L. C. (2021). Teaching Workload Management: Its Impact to Teachers’ Wellbeing
and Effectiveness. American Journal of Multidisciplinary Research & Development, 3(2), 31-36.
https://www.ajmrd.com/wpcontent/uploads/2021/02/D323136.pdf

[55] Mazo, G. N. (2015). Causes, effects of stress, and the coping mechanism of the Bachelor of Science in
Information Technology students in a Philippine University. Journal of Education and Learning, 9(1), 71-78.

JETIR2406070 ] Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org | ab76


http://www.jetir.org/
https://journalissues.org/ijeprr/wp-content/uploads/sites/7/2021/04/Jomuad-et-al-.pdf

© 2024 JETIR June 2024, Volume 11, Issue 6 www .jetir.org (ISSN-2349-5162)

[56] McCarthy, C. J., Lambert, R. G., Lineback, S., Fitchett, P., & Baddouh, P. G. (2016). Assessing teacher
appraisals and stress in the classroom: Review of the Classroom Appraisal of Resources and Demands. Educational Psychology
Review, 28(3), 577-603.

[57] Mingoa, T.R. (2019). Filipino teachers’ stress levels and coping strategies. De La Salle University-Manila.

[58] Montgomery, C., & Rupp, A. A. (2005). A meta-analysis for exploring the diverse causes and effects of stress in
teachers. Canadian Journal of Education, 28(3), 458-486.

[59] Munir, F., Jabeen, S., & Nader, M. (2021). Continuous professional development: Performance of primary
school teachers. Pakistan Social Science Review, 5(1), 637-649.

[60] Murphy, S. L. (2019). An evaluation of the feedback report for the preventive resources inventory [Doctoral
dissertation, The University of Texas at Austin]. Texas Scholar Works.
https://repositories.lib.utexas.edu/handle/2152/76140

[61] Nwimo, 1.0., & Onwunaka, C. (2015). Stress among secondary school teachers in Ebonyi State, Nigeria:
Suggested interventions in the worksite milieu. Journal of Education and Practice, 6(26), 93-100

[62] Pacaol, N. Teacher’s Workload Intensification: A Qualitative Case Study of Its Implications on Teaching
Quality. International Online Journal of Education and Teaching, 8(1), 43-60.

[63] Paquette, K. R.& Rieg, S. A. (2016). Teaching and Teacher Education. SAGE Journals, Volume 57, July 2016,
Pages 51-58

[64] Peter, M. L. (2019). Revising the preventive resources inventory: factor structure and its relationship to existing
measures of coping [Doctoral dissertation, The University of Texas at Austin]. Texas Scholar Works.
https://repositories.lib.utexas.edu/handle/2152/76755

[65] Peterson, K. (2004). Research on School Teacher Evaluation, NASSP Bulletin, 88(639), 60-79.

[66] Rabago-Mingoa, T. (2017). Filipino Teachers’ stress levels and coping strategies. Presented at the DLSU
Research Congress 2017. De La Salle University, Manila, Philippines. https://bit.ly2MM5G04

[67] Republic Act 1880, An Act to Amend the Second Paragraph of Section 562 and Section564 of the Revised
Administrative Code Re Legal Hours of Labor-Minimum Requirement

[68] Republic Act No. 4670. (1966). The Magna Carta for Public School Teachers.
https://lawphil.net/statutes/repacts/ral 966/ra_4670_1966.html Rice, J. K. (2003). Teacher quality: Understanding the
effectiveness of teacher attributes.

[69] Rey, A. (2018, April 4). Gov't to hire over 75,000 more teachers for school year 2018-2019. Rappler.
Retrievedfrom https://rappler.com/nation/dbm-more-teaching-positions-june2018

[70] Rothland, M. H. (2013). Belastung und Beanspruchung im Lehrerberuf (2. Aufl.). Wiesbaden: Springer VS.

[71] Salanova, Schaufeli, Martinez and Breso, How obstacles and facilitators predict academic performance: The
mediating role of study burnout and engagement, Anxiety, Stress and Coping, 23(1) (2009), 53-70.

[72] Schwarzer and Hallum, Perceived teacher self-efficacy as a predictor of job stress and burnout: Mediation
analyses, Applied Psychology, 57 (2008), 152-171.

[73] Schultz, S. &Steyn, T. (2007). Stressors in the professional lives of South African secondary school teachers.

South African Journal of Education, 27, 691-701.

[74] Stronge, J. H., & Tucker, P. D. (1999). The politics of teacher evaluation: A case study of new system design and
implementation. Journal of Personnel Evaluation in Education, 13(4), 339-359.

[75] Stronge, J. H. (2006). Teacher evaluation and school improvement: Improving the educational landscape.
Evaluating Teaching: A Guide to Current Thinking And Best Practice, 2, 1-23.

[76] Tahir, Effectiveness of teaching stress on academic performance of college teachers in Pakistan, Effectiveness of
Teaching Stress on Academic Performance of College Teachers in Pakistan, 1(3) (2011), 123-129.

[77] Tahseen, S., & Hadi, N. U. (2015). Factors influencing teachers’ performance and retention. Mediterranean
Research of social sciences, 6(1), 233.

[78] Tamani, S., Talbi, M., & Radid, M. (2015). Evaluation of the Trainings in Higher Education: Case of the Faculty
of Science Ben M’Sik. Procedia-Social and Behavioral Sciences, 191, 1038-1042

[79] Tan, Jeryl Shawn T., (2017) University of the Philippines Diliman, The Philippines, Factors Affecting Stress
Among Faculty Members of Public Universities in the Philippines: A Multiple Regression Analysis

[80] Tancinco, N. (2016). Status of teachers’ workload and performance in state universities of Eastern Visayas:
Implications to educational management. Journal of Business and Management, 18(6), 46-57. DOI:
10.9790/487X-1806044657

[81] Tarraya, H.O. (2022). Challenges and Opportunities for Teacher Leaders in Public Schools. The Alberta Teachers’
Association. (2012). The New Work of Teaching: A Case Study of the Work-life of Calgary Public Teachers.
https://legacy.teachers.ab.ca/SiteCollectionDocuments/ATA/Publications/Research/pd86
23%20New%20Work%200f%20Teaching%20-%20Calgary.pdf

[82] Terrazola, V.E. (2018). DepEd, DOH to address teacher suicides. Manila Bulletin, Published September 19, 2018.
https://bit.ly/2PxBCr9

[83] Tews, M. J., Michel, J. W., & Ellingson, J. E. (2013). The impact of coworker support on employee turnover in
the hospitality industry. Group and Organization Management, 38(5), 630-653.
https://doi.org/10.1177/1059601113503039

[84] Thakre TA, Chaudhari OK, Dhawade N (2017). A fuzzy logic multi criteria approach for evaluation of teacher’s
performance. Advances in Fuzzy Mathematics, 12(1):129-145.

[85] Wacoli, C. (2016). Effects of workload on the teachers’ performance in Kanduyi Division, Bungoma District.
International Journal of Science and Research, 5(10), 1215-1219. DOI:10.21275/SUB 154454

[86] Warren, S. (2018). Teaching experience and how it relates to teacher impressions of work intensification (Doctoral
thesis, Walden University, USA). Retrieved from

JETIR2406070 ] Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org | ab77


http://www.jetir.org/
https://repositories.lib.utexas.edu/handle/2152/76755
https://bit.ly2mm5g04/
https://rappler.com/nation/dbm-more-teaching-positions-
https://legacy.teachers.ab.ca/SiteCollectionDocuments/ATA/Publications/Research/pd86
https://bit.ly/2PxBCr9

© 2024 JETIR June 2024, Volume 11, Issue 6 www .jetir.org (ISSN-2349-5162)

https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=6872 &context= dissertations

[87] Wayne, S. J. et al. (2002) ‘The role of fair treatment and rewards in perceptions of organizational support and
leader-member exchange’, Journal of Applied Psychology. doi: 10.1037/0021-9010.87.3.590.

[88] Yilmaz, K., Altinkurt, Y., Guner, M., & Sen, B. (2015). The relationship between teachers’emotional labor and
burnout level. Eurasian Journal of Educational Research, 59, 75-90. http://dx.doi.org/10.14689/ejer.2015.59.5

[89] Yunarti, B. S. et al, “Stress and performance of elementary school teachers of Southern Papua: A Survey
Approach,” Universal Journal of Educational Research, vol. 8, no. 3, pp. 924-930, 2020.

[90] Zhang, L., Zhao, J., Xiao, H., Zheng, H., Xiao, Y., Chen, M., & Chen, D. (2014). Mental health and burnout in
primary and secondary school teachers in the remote mountain areas of Guangdong Province in the People’s
Republic of China. Neuropsychiatric Disease and Treatment, 10, 123-130. https://doi.org/10.2147/ndt.s56020

JETIR2406070 Journal of Emerging Technologies and Innovative Research (JETIR) www.jetir.org | ab78


http://www.jetir.org/
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=6872&context=

